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New Colleges 
 

Address at the Duino Reunion June 26th 2010 
 
New colleges!  My God - what a task!  But before I start, what an immense 
pleasure it is to see you all again!  Thank you for coming.  And I hear stories too 
of a reunion donation to college funds of between €10,000 and €12,000.  This is 
magnificent.  I wish that President Facco Bonetti were here to greet you and to 
thank you personally, but he is in Rome on yet another essential fundraising 
mission. 
 
This is going to be heavy stuff, so I ask you please to adopt the usual convention: 
sleep if you will, but no snoring. 
 
Giacomo Oddo’s invitation to me to speak was pointed.  He emailed me: “I am 
more and more convinced that when I was at the Adriatic College the world was 
very different from now … once we were out of Duino...we had 9/11 at the World 
Trade Centre, guerrilla warfare in Palestine and in Israel, wars in Iraq and in 
Afghanistan, the Darfur genocide, the violent persecution of minorities in China 
and India, religious extremism, terrorism in Europe, poverty, harsher climate 
change … a world more dangerous, poorer and more unequal and divided than 
before… this global landscape of crisis and deterioration.… is particularly hard for 
a UWC student.”   
 
I cannot and must not dismiss Giacomo’s concerns, but I had nonetheless to 
think of Woody Allen: “ More than at any time in history mankind faces a 
crossroads.  One path leads to despair and utter hopelessness; the other, to total 
extinction.  Let us pray we have the wisdom to choose correctly.”  
 
May I remind you of the bloody 20th Century: Two world wars, the second of 
which cost 75 million lives (it is bitter to realise that the defeated nations lost 15 
million, the victors 60, although I agree that it is problematic to know exactly 
where to place the Soviet Union in this matter).  The Cuba crisis, threatening 
nuclear annihilation, erupted just weeks after the opening of the Atlantic College 
in 1962.  The century saw the failure of ideologies, with nations becoming 
increasingly irrelevant (other than during the world cup), religions being put to 
the test as never before.  The UWC obligation is to find the balance, to believe 
and to act.  It is a huge challenge. 
 
Now, I am precisely the wrong person to be talking to you.  I have the strictly 
partial knowledge of a retired person.  If you want to know the facts and the 
truth, you must ask President Facco Bonetti and Rettore Peter Howe.  I suffer 
the frustrations of the retired person but enjoy the lack of daily responsibility.  
But I am strongly conscious, and have become more conscious since retirement, 
of the extraordinary contributions made, and anxieties borne, by all our 
volunteers.  I recall old George Schuster, the first Chairman of the AC Board, 
defining the good governor as the person who woke in the middle of the night, 
worrying how to find the additional funds that the College urgently needed to 
keep going.  My recent involvement in the Bosnian College has brought this 
home to me.  Ask Gianfranco Facco Bonetti and Giorgio Pontoni how they are 
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going to handle the implications of the Italian government’s recently announced 
austerity programme.  Remember: I am now the amateur who loves the activity 
from a distance and without responsibility. 
 
So – Whither UWC? 
 
This is a matter not just of development but also of renewal. 
 
First, some brief extracts (via Power Point) from the Pearson College “Vision 
2020”. 
 

 

Pearson College is guided by one big idea: Citizens of the World, 
Modelling the Future. What we do here makes for a better world, all 
the more so because we are authentic, consistent, and committed. We 
live our values. We follow word with action. We hold ourselves 
accountable to our purpose in the world. 
 

Vision 2020: The Formula 
 
Selection  Finding students of exceptional promise and potential 
Place Gathering those students in a healthy living, learning, and working 

campus 
Experience   Delivering the intensive, transformational experience that develops 

change-makers 
Team   Collaborating as committed mentors 
Impact Making it happen through a network that spans the globe  
 
2020: The Shifts Required 
 

�  Selecting Students for Pearson College �  Recruiting Pearson Scholars 
�  Intense and Highly Stressful �  A Healthy Living, Learning and Working 

Campus 
�  An Educational Experience �  A Developmental Process 
�  A Two-Year Experience �  A Lifetime Commitment 
�  Barely Sustainable Financial Resources �  Thriving Advancement 
�  Valuable Support �  Focused and Expanding Philanthropy 

 
Five Elements of the Vision 
 
1. Selection 2020: Finding students of exceptional promise and potential 

�  Canadian National Committee 
�  A Diverse Mix of Students 
�  Full Scholarship 
�  Selection and Nomination Criteria 
�  UWC National Committees 

 
Note the full scholarship policy. 
 
2. Place 2020: Gathering those students in a healthy living, learning and working 
campus 
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�  A Conservation Leader 
�  Clean Renewable Energy 
�  Green Buildings and a Centre for Visiting Pearson Fellows 
�  Healthy Food 
�  Working Campus 
�  Race Rocks Ecological Reserve 
�  Sustainability Charter 
 

3. Experience 2020: Delivering the intensive, transformational experience that 
develops change-makers 

�  Leadership 
�  Expeditionary Learning 
�  Conflict Resolution 
�  Covenant 
�  Being of Service to Others 
�  Advising 
�  Fitness 
�  The Visiting Pearson Fellows Centre 
�  The Role of Canada 
�  UWC Diploma  
 

Here you see the two new UWC buzz words: Transformational and change-
makers. 

 
4. Team 2020: Collaborating as Committed Mentors 

�  Selecting and Developing Talent 
�  Investment in the Development of Our Team 
�  All employees of Pearson are Part of a Movement 
�  Advisors Know their Students Well 
�  All Contribute and Collaborate 

 
5. Impact 2020: Making it happen through a Network that Spans the Globe 

�  Comprehensive Database 
�  Reunions with a Purpose 
�  Alumni Mentoring and Provision of Internships 
�  An Alumni Association 
�  Marketing 

 
Some Key Quotes (for 2020) 

• … being a strong early example of Kurt Hahn’s philosophy that is fading 
and an IB school that is no longer as unique as it once was … becoming the 
bold experiment again, focusing on a distinct brand of experiential and 
expeditionary learning, collaboration and the methodical creation of change 
makers ... 

• All students attend Pearson College on a full scholarship. The scholarship 
covers all costs of tuition, room and board. Admissions decisions are made 
independent of any knowledge of financial background. Students who do 
not have the financial means to cover personal expenses such as airfare 
have access to funds for this purpose. 
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• Prerequisites for admissions include evidence of passion, curiosity, service 
to others, and optimism. 

• These national committees are comprised of individuals from a broad cross 
section of society and backgrounds and they search for students of promise 
and potential from every imaginable background that represent the tensions 
in society that need to be addressed for there to be a peaceful and 
sustainable future. 

• The college has reduced its need for energy, water, and paper by 
implementing comprehensive conservation measures. Consumption levels 
are half of what they were in 2010. Waste has been reduced by 80 percent. 
In its use of scarce resources, Pearson College can be described as frugal. 
Students come and go with no more than two suitcases and each student 
offsets his/her travel with one of the College’s many carbon offset programs. 

• The campus is “living” in that it produces more renewable energy than it 
consumes. This energy is generated by solar, wind, micro-hydro, and an 
ocean loop heat pump. The College is grid positive. 

• All campus buildings have been renovated to the highest possible LEEDs 
standard. Features include green living roofs, rainwater capture, and gray-
water recycling. The newest building on campus, designed as a residence for 
visiting fellows - artists and leaders who work closely with Pearson students 
- was recognized for its innovative design and is itself a net producer of 
energy. 

• While the College’s program is international and global, it is also distinctly 
Canadian. Pearson Scholars come to know the history of Canada, with a 
particular understanding of Canada’s role in international peace-keeping. 
Students understand the contribution and vision of Lester B. Pearson. 

• All College teachers spend time, at least every other year, engaged in UWC 
work, ranging from recruiting students in under-represented countries or 
from under-represented groups, to leading short courses in different parts of 
the world. 

• Alumni make connections to current and young Pearson Scholars, 
exploring the world of work and service and offering internships and 
mentoring. 

• The Pearson Scholar experience is unique in its intensity. We make a 
difference  

 
I regard these quotes as significant and have marked in red those that especially 
appeal to me. 
 
Process: 90 day Consultation: April – August: 250 participants  

�  19 April  Trustee Exercise 
�  29 April  Village Meetings - 230 participants 
�  6 May   Interview Matrix - 30 participants     

  (faculty and staff) 
�  8 May   Open Space - 140 participants (1st     

  years, faculty and staff) 
�  Days 30 - 90  Interviews (current and retired faculty and   

  staff, alumni, green building consultant,    
  international educationalists, host families,   
  former and current trustees 
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�  28 July Ideas Lab – 32 participants 
�  31 July  6 Submissions from Team Captains 

This process might, it seems, have been influenced by the third chapter in the 
Rule of the Benedictine Order:  “Important matters the Abbot ought to discuss 
with the whole community including the youngest.  Unimportant matters he may 
discuss with seniors only.” 
 
Professional Consultants 
��� �  Berlin, Eaton & Associates Ltd.: Shelly Berlin, Richard Eaton, James 

Bretzlaff, Ned DeBeck 
��� �  Volunteers  
��� �  Kim Lacharite, Melanie Iwanow, Kevin Wilson (BC Public Service) 
 
��� �  Additional Reference Material 
��� �  The concept of a covenant: http://www.raffinews.com/child-

honouring/covenant-principles 
��� �  Approaching student selection by using nominators: 
��� �  http://www.macfound.org/site/c.lkLXJ8MQKrH/b.959481/k.2EF5/Fellows_F

AQ.htm 
��� �  Having clear selection criteria: http://www.ashoka.org/support/criteria 
��� �  Developing the essential elements of leaders: http://www.thenext.ca/leader-

development/essential-elements.php   
 
And now for the UWC Development Plan! 
 

UWC STRATEGIC PLAN 
2010-2015 
(Extracts) 

 
INTRODUCTION 

 
It is nearly 50 years since the United World Colleges were created through the 
birth of Atlantic College. Development since 1962 has been steady and 13 
Colleges now educate more than 6,000 students each year. 1,200 of these students 
are selected annually through UWC’s National Committee system, most of them 
on some form of scholarship. Most graduates go on to leading universities, often 
supported by scholarships, or, in the case of UWC’s agricultural college, to 
influential positions in the agricultural sector. Many graduates have risen to 
senior positions in public life and business and make significant contributions to 
their professions and their communities. More than this, UWC graduates share a 
commitment inspired by their UWC experience, to make a positive contribution 
to society – a commitment to peace, to social change and to making the world a 
better place. 
 
You may be surprised, with your Adriatic background, to note the hesitant 
statement on scholarships: “most of them on some form of scholarship.”  Hardly a 
trumpet call! 
 
UWC’s mission – UWC makes education a force to unite people, nations and 
cultures for peace and a sustainable future – acts as a guiding light for the 
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movement. It encompasses a commitment to provide an education that will 
enable UWC graduates to make a difference, as well as a determination to act as 
an example and an inspiration to other education systems. In particular, it 
compels us to look beyond the education of each individual student and to see the 
educational process as a means to the end of a more peaceful and a sustainable 
world. 
 
The mission is central to all UWC activities. It embraces the original founding 
idea as well as a contemporary relevance in a world that continues to be scarred 
by conflict – as often conflict within nations as between them – and where 
education’s role in addressing adverse social and economic situations is ever 
more important. The clarity of the mission means that it is widely, perhaps even 
universally, understood within UWC. Naturally, there are different 
interpretations of how the mission can be implemented, often shaped by local 
contexts, and this is an important element of UWC’s diversity. However, there is 
common agreement about a set of shared values which are the key ingredients of 
every UWC experience: 
 
I just wonder what you think about the clarity of the mission, described here as 
“ widely and perhaps even universally understood.” 
 
��� �  International and intercultural understanding      
��� �  The celebration of difference     
��� �  Personal responsibility and integrity     
��� �  Mutual responsibility and respect     
��� �  Compassion and service     
��� �  Respect for the environment     
��� �  A sense of idealism     
��� �  Personal challenge     
��� �  Action and personal example     
 
This commitment to the mission and values leads UWC to be distinctive from 
other schools, including other international schools, in several ways: 
��� �  The Colleges comprise an extraordinary and deliberate diversity of students: 

of socio-economic, cultural, racial and religious backgrounds and experience 
as well as of nationalities.  

��� �  A UWC education represents a holistic and transformative approach, the aim 
being to equip students in every way to be able to take positions of leadership 
in their communities and to make a positive difference to society. 

��� �  A UWC education is viewed as the start of a lifelong commitment rather than 
a stand-alone education. 

��� �  High academic standards are intentionally balanced by a broader experience 
encompassing intercultural exchange, international awareness, personal 
challenge and the development of leadership, responsibility and teamwork. 

��� �  A very heavy emphasis is placed on student initiative and leadership. 
��� �  A vital part of the experience, reflected in the importance attached to it, is the 

idea of students being expected to lead by serving others. 
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We believe that UWC’s aims remain as relevant now as they were almost half a 
century ago. The simplicity of UWC’s basic premise – of building understanding 
by bringing a wide diversity of young people to study and serve together – has 
made it adaptable in a changing world, although it is also clear that remaining 
relevant will require constant effort and vigilance.  Other schools, including 
many that deliver the International Baccalaureate curriculum, have sought to 
emulate aspects of UWC’s work. Although this represents success, it presents a 
new challenge to UWC to maintain its distinctiveness and continue to act as an 
example. In these circumstances, our profile globally is not nearly as strong as 
we would want it to be. UWC must refine its ambition, identity and role 
according to these changing circumstances and in order to attract the level of 
funding we require to meet our mission and objectives. 
 
One sentence here reveals in my judgment a dangerously arrogant mindset: 
“ Other schools …have sought to emulate aspects of UWC’s work.” 
 
I have no doubt that the average UWC teacher and the average UWC student 
achieves more than his or her average counterpart in the average international, 
even IB school.  But I have equally little doubt that there are international and 
IB schools, teachers and pupils who have much to teach us in dedication and 
accomplishment.  Why antagonise allies and colleagues in the same field of 
endeavour?  I hope this patronising phrase and its patronising assumptions may 
soon disappear from all UWC literature. 
 
It is easy to criticise the UWC text as uninspiring, repetitive, of inferior language, 
but it is illustrative of the dilemma: it is far easier to define the role of a single 
college than that of the movement.  There has been much preoccupation in 
recent months with branding, far more than with substance.  The UWC use of 
the word diversity rather than variety is itself revealing.  For variety is a problem 
in branding.  We have thirteen institutions: one school (UWCSEA), soon to 
achieve a pupil population of 5000, aged from 3 to 18, which spends just 2% of 
its budget on scholarship provision; another school (Waterford-KaMhlaba), 13-
18 – I do not know its scholarship arrangements, but it is an admirable place 
with an enviable record in pioneering good race relations in Southern Africa;  a 
new college (Maastricht) which has recently taken over two private schools for 
the primary and early secondary years and will this September be taking in its 
first 50 scholarship students aged 16+; one post-secondary vocational college in 
Venezuela; and seven 2-year scholarship colleges whose scholarship policies 
range however from a total rejection of all family contributions to a more than 
50% full fee-paying entry.  This is a difficult operation to “brand”. 
 
One current attempt to express distinctiveness is the proposed UWC Diploma.  I 
have never taken part in discussions on this matter.  I am completely ignorant of 
the arguments in its favour.  But I worry that it r epresents a lack of confidence 
in the UWC achievement which should speak for itself.  I have already referred 
to the dangers of patronising comparisons with fellow international schools and 
colleagues.  We must be careful especially when we consider how many UWC 
students are now fee-payers.  What is then the real difference?  Just a few days 
ago I came across an article in The Daily Telegraph on the dangers of bad PR.  
“ The most important thing is awareness of your product, rather than spending 
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inordinate amounts of money on nebulous marketing messages or misleading 
catch-phrases.  You need to leave consumers in absolutely no doubt about the 
proposition your company is making and then let the quality of the product or 
services speak for itself.”1 
  
And we must all be conscious of the classical fate of progressive schools.  They 
are founded to advocate and to demonstrate educational reform as a matter of 
principle.  If unsuccessful, they disappear and are forgotten.  If successful, their 
ideas are absorbed into the mainstream.  Furthermore, their funding becomes 
increasingly dependent, not on sponsors interested in principles but on families 
who seek their benefits for their children and grandchildren (or find their 
benefits more readily and more cheaply available elsewhere).   
 
It is therefore all too understandable if the UWC, confronted by the variety of its 
institutions, finds itself retreating into broad generalisations in its attempts to be 
all-embracing.   But the dangers are great.  I was amused not long ago to hear a 
senior retired British ambassador, in describing the occasion, unique in British 
history, when Prime Minister Blair summoned all serving ambassadors back to 
London to listen to his rationale for the imminent invasion of Iraq, label Blair’s 
language as bullshit bingo. Bullshit bingo is a real danger also in international 
education.  We must not fall a victim to it. 
 
The temptation arises, and is perhaps not to be resisted, of looking again at the 
simple statement of principle laid out in the first ever prospectus of  Atlantic 
College in 1962:  
 
��� �  To demonstrate a pattern of education adapted to meet the needs of our times.  

Peter Jolley, a very distinguished member of the founding staff, envisaged the 
UWC above all as a workshop for intensive educational innovation. 

��� �  To demonstrate that idealism and self-sacrifice remain relevant in materially 
prosperous societies. 

��� �  Later: … the aim of the project is to give practical international demonstrations 
by young people that the challenge (of confronting attitudes which are an 
affront to civilisation) is being accepted … practical demonstrations which will 
carry conviction… This insistence on practical demonstration is a healthy 
constraint on the dangers of an obsession with theoretical considerations of 
values and principles.  

 
The clear advantages of this statement are 
��� �  It is not tied down in details of educational practice. 
��� �  It is clearly experimental, open to change, and has an emphasis on the 

contemporary. 
��� �  It has a clear and strong element of idealism. 
 
Desmond Hoare, the Founder Head of the Atlantic College, contributing his 
recollections of Kurt Hahn to a small publication shortly after Hahn died, 
wrote:  

                                                
1 Duncan Bannatyne: Does BP now stand for bad promotion?  Daily Telegraph Thursday June 24th 
2010 
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“ If his strength had lasted another ten years, he would, I am sure, be pushing 
the Atlantic College project into the problems of the 1980’s, especially the 
problem of world hunger in the Third World.  His passion for rescue as an 
educational force could not have led him elsewhere”.   

 
After 48 years, we have created just one venture in the Third World.  Waterford 
was founded independently by others in 1963.  
 
I think we can add now another strand: to bring the UWC activities to those 
countries, communities and people who are truly in most urgent need of them.  I 
refer to post-conflict societies.  It is a matter of transferring expertise, idealism 
and resources.  The project in Bosnia has offered such a route, but the UWC 
leadership here too must accept change and has not done so.  Let me quote from 
an early document on this initiative. 
 

“What we propose must be convincing and rewarding, with recognizable 
practical consequences, for the local people … tailored to the local situation, 
taking advantage of national traditions and accomplishments … capable of 
further local development to ensure relevance … value for money by 
standards and figures that we are not accustomed to.  To ensure 
sustainability, it must be dovetailed into existing structures and have strong 
local participation.” 

 
 In other words, this was an undertaking as much of national as of international 
significance.  Yet, as I know through representations made to me by leading 
National Committees, it has become viewed as a flagship for the UWC, a leading 
“tool” in fundraising, rather than as a service for Bosnia and the Western 
Balkans.  It can be both but needs the emphasis in the right place. 
 
Let me turn to issues behind the ever-running scholarship debate. 
 
A recent article in United World, Should Parents be asked to Contribute, has a 
clear aim: to create a convincing rationale for the universal acceptance of 
parental contributions.  This is, on the surface, an entirely plausible and 
legitimate aspiration.  But we should ask some questions. 
 
��� �  Do we have any idea whether colleges with parental contributions are as 

successful as those without them in generating the kind of graduate we hope 
to educate? 

��� �  Advocates of parental contributions insist that the selection process is 
objective and divorced from financial considerations.  There is no reason to 
doubt this consistent claim.  But have we measured the impact of parental 
contributions on the social and financial range of backgrounds in the initial 
recruitment, where the reputation of the process plays so important a role?   
This is a far more critical question.  Has any simple research been 
undertaken in this area?  Is any planned? 

 
There are far from irrelevant considerations.  This year, a short list was drawn 
up in Albania of 20 finalists.  Three were awarded full or partial scholarships.  
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Since those awards, three more of the 20, but not in order of merit, have been 
accepted at Atlantic College as full fee-payers.  Does this represent a true cross-
section of Albanian society and talent?  Is this the way forward for the UWC? 
 
It is my personal view that the two-year scholarship colleges, in the absence of 
more third world vocational colleges on the Venezuelan model, are the only truly 
distinctive (albeit not the only valid) achievements of the United World Colleges.  
But they too are under threat as they retreat almost imperceptibly into the world 
of the private school.  On 16th June this year the international office circulated a 
call on behalf of the Atlantic College asking, in the light of numerous late 
withdrawals, for full fee-paying nominees from national committees.  This is the 
third year in succession that this has happened.  I was rather shocked to discover 
on a recent visit to Poland that the National Committee there had recruited 6 
students this spring to enter United World Colleges, 11 to enter British private 
schools which are putting up the necessary funds – and I understand that this 
alternative route may be intensified in the future.  There is a clear trend among 
hard-pressed National Committees, perhaps above all in Latin America, to 
recruit in private fee-paying schools because it is there that they will enrol 
families able and willing to contribute to the costs.  The recruitment procedures 
are being skewed before we arrive at the selection process. 
 
It would be absurd and impossible on both conceptual and practical grounds to 
insist on a universal policy of no parental contributions.  No one is pressing for 
this.  But a uniform policy that, subtly or unsubtly, outlawed full scholarship 
policies altogether would grievously undermine leadership in this vital area.  
Who can doubt that the bold, uncompromising Pearson College policy of full 
scholarship from the founding of the college in 1974 onwards has been a 
challenge, a stimulus and a model of leadership for us all?  Indeed, there is a 
strong case for reducing the College payments to the International Office in a 
direct relationship with the scholarship funds raised by the college, leaving the 
fee-paying elements to carry the main burden. 
 
In seeking criteria for future development, we must ask ourselves a number of 
questions. 
 
��� �  Are we really sure that we are still relevant beyond generalised statements 

and beliefs in humane international citizenship?  Do we still have a political 
charter?  If yes, where are our political personalities and allies?  Where is 
our cutting edge?  Do we still have the ability to be both pioneering and 
responsive? 

��� �  Are we exploiting our existing unique two-year colleges as we should?  Are 
they real centres of enthusiasm, expertise and development, for example for 
colleagues from state schools?  Are there enough secondments from 
Ministries of Education?  Is there a case for insisting that all UWC teachers 
should be subject to secondments “overseas” on the model of Ministries of 
Foreign Affairs?  I recall that the initial plans for a college in Sarajevo 
envisaged a college that had one generation of students only at a time.  All 
students would thus be pioneers, living their UWC experience without second 
year role models.  The majority of teachers would have been on 2-year 
secondments before returning to their state schools.  
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��� �  Are we sure that recent college development is moving in the right direction? 
I am quite certain that, had I been directly involved, I would have reacted 
and acted with enthusiasm in developing the colleges in Costa Rica, 
Maastricht, and now northern Spain.   So I raise these matters, not for 
criticism or self-criticism, but as a stimulus to reflection.  Costa Rica is the 
one country in the world that has a University of Peace, no standing army.  
The College there does not connect us with the major issues affecting the 
future of Latin America.  Maastricht adds a fifth European College in an 
expensive economy, Spain a sixth.   The Spanish project, due to open in 1913, 
has raised the impressive sum of €44.5 million in capital.   Its annual budget 
is projected at €5+ million in year 1, rising rapidly to €6.2.   The financial 
commitment is formidable.  Is this the right direction?2  One understands all 
the more the UWC dependence on the Mostar example, with an annual 
budget of €2,000.000 for 200 students and a national teacher training 
programme embracing several hundred Bosnian teachers each year.    

 
The early Colleges required and continue to require enormous capital 
investment and maintenance.  The Bosnian model suggests a different path.  We 
have inserted the Mostar College into an existing if war-damaged national 
school.  We had no building costs and have no maintenance costs.  No teacher 
contract exceeds two years with the exception of the initial Head’s contract 
which ran for three.  We can pull out at any time with debts limited to the 
possible overrun on the latest annual budget.  The Adriatic College set the 
precedent by foregoing property ownership from the outset (with the exception 
of one property in the village), although I would not like to understate the 
complexity of this College’s funding base.  
 
And let us once again recall the political dimension. 
 
Hartmut von Hentig, a consistent, indeed outspoken critic of Kurt Hahn in 
Germany, had this to say about him in the 1990’s: “Politics and Education - with 
Hahn, the former not only leads to and contributes to the latter, the latter   not only 
has “political rank”; it is itself the beginning of politics.  It is from this reflection 
that Hahn develops his schools, his secular “Order” for our time, his experience-
based educational principles, his themes of response to challenge and 
responsibility, his international Atlantic College.  This reflection enabled him as a 
matter of course to raise educational matters with the most senior statesmen, to 
stimulate them to the foundation of schools …. We understand once again what 
education is and how integral it is to politics.”   
 
I remember my astonishment when our Head in Mostar once insisted in a 
written document to the Executive Committee that the College had nothing to do 
with politics.  Of course one understood what he wanted to say, but I prefer to 
recall the great 19th century British Prime Minister Gladstone who spoke “of the 
true political spirit … the faculty of nation-making.” And the Oxford Shorter 

                                                
2 Discussion after this talk revealed the hopes of the German National Committee for a college soon in 
Germany, yet further confirmation of this expensive “Europeanising” trend and generating some 
unfriendly comparisons with countries seeking national airlines as a matter of prestige.  I wondered 
with some regret what had happened to the earlier German commitment to raise funding for a college 
in the Middle East.  
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English Dictionary defines politics as “that branch of moral philosophy dealing 
with the state or social organism as a whole.” 
 
I am convinced that we can and ought to look forward with the same optimism 
that Pearson College seek in their new students.  There are challenging 
possibilities. 
 
Whilst it is true that no College has been started without almost spontaneous 
local leadership, any world organisation with a sense of its own relevance will 
also have ideas of geographical and political areas in which it seeks a role.  It will 
make its wishes known and, with appropriate solicitation, await with confidence 
the offer of fertile soil.   
 
We must not overlook major contemporary developments: The cities, the 
population shift into them, and the vast, ever-increasing immigrant communities.  
I recall in my final years in Duino having been stunned by the television shots of 
repeated racial rioting in major British cities.  When I got back to Britain I 
suggested to the Head of Atlantic College that the College might seek out the 
worst-affected city in Britain, the worst district in that city, the worst school in 
that district, and form a partnership with it.  I w as told that I should discuss this 
with the teacher of Theory of Knowledge who happened also to be interested in 
religions.  So I did not get very far with that bright idea!  But it is proposals of 
this kind that will remind national governments of the role of the United World 
Colleges in international education.  
 
My general point however is that we must look for those places where the 
world’s political tectonic plates meet, the world’s neuralgic danger points.  I give 
two examples from Europe – I have no knowledge of other major parts of the 
world, Africa, North and Latin America, Asia, where there will be many more. 
 
My first is the Balkans.  I should like to see the Bosnian Initiative consolidated, 
strengthened much further in its national educational reform role through 
intensified teacher training and curriculum reform, and regionalised – extended 
to neighbouring countries in order to begin to have a real impact on the 
prospects of these countries for integration into the European Community.  It is 
no coincidence that this development would correspond openly and precisely to 
the formal, written objectives of Norwegian foreign policy. 
 
My second is the Baltic States, not forgetting Poland or Belorussia or the area 
around St. Petersburg or that continuing Russian enclave, strange remnant of 
the Cold War, Kaliningrad?  Kaliningrad! Konigsberg , the home of Immanuel 
Kant, who first proposed a League of Nations in 1795!  Do we seriously believe 
that we could not found and fund the Kant United World College of Konigsberg? 
 
And the Middle East, for years a longstanding and publicly acknowledged UWC 
priority!  I have heard talk, unconfirmed, of college development in one or other 
of the Gulf States, but surely there must be a clear choice: either a UWC of the 
Gulf States or a UWC of the Middle East.  And surely too we must abandon for 
the foreseeable future any idea of a college in one of the countries immediately 
involved in the conflict.  There has long been a rational, feasible alternative, with 
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at one time both land and funds tentatively available.  Cyprus is a divided island, 
for decades, probably centuries, the world’s listening post for Middle Eastern 
affairs, and remains a highly contemporary preoccupation of both the UN and 
the EU.   A two-year scholarship United World College would and could draw 
students from all nations involved in the conflict in the region, including Turkey 
and the North African coast.  And it would be rooted constructively in the 
simultaneous resolution of the island’s own divisions.  Nor would the work 
remain confined to the island, for the University of the Middle East3, a “virtual 
university” with personal contacts, colleagues and cooperative activities in all the 
opposing peoples and nations of the area, would become a partner.  One does 
well to remember that Ayatollah Khomeini launched his return to Iraq from 
France by equipping all the village communities with simple tape recorders, and 
then sent them monthly tapes of propaganda.  It is a matter of creating regular 
avenues of communication between like-minded people. 
 
And how could all this be achieved? 
 
The urgent need is for truly wide-ranging consultations.  The most recent United 
World published the International Board Chairman’s statement that, in 
celebration of the imminent 50th anniversary of Atlantic College, “one idea that 
gained wide support was for individual conferences, events and debates to be linked 
on-line.  A working group is being formed to consider a format and theme ….”  I 
confess I would have liked to see such consultations, and others, preceding the 
50th anniversary in order to be able to issue a timely, firm and confident 
declaration of policy intent amid the deserved self-congratulation. 
 
In today’s complicated and bureaucratic world it is very difficult to be active and 
to conceive and to execute significant concrete projects without them being 
maimed or killed in some kind of “machinery”.   UWC must cherish the need to 
maintain character, to welcome new ideas, to be a risk taker, to think out of the 
box, to trust its own partners, to allow free hands for eager people, to avoid 
seeking to control in the name of collective benefit.  Finding and retaining 
strong-willed, imaginative individuals whilst safeguarding institutional 
accountability is of course a challenge, but there is a vital distinction between 
unity of the highest and the lowest denominator.   The fatal price would be the 
stifling of initiative and true diversity. 
 
There is no time today to explore the nature of the consultations I advocate.  Let 
me focus briefly on the graduate role. 
 
I believe that the intellectual, moral and financial power of graduates could, if 
harnessed, transform the organisation, but there is no such wholehearted 
commitment.  Why? 
 
I see an urgent requirement for a worldwide graduate identity and for a global 
graduate organisation with its own voice.  I discussed this matter only ten days 
ago with a distinguished Dutch businessman and UWC parent, long involved in 
senior responsibility for the Harvard Business School Graduate Association.   He 

                                                
3 www.ume.org  
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regarded this as UWC’s most urgent need.  It would, he said, require major 
investment and at least ten years’ work before it was up and running. 
 
I see current fundraising among graduates as fishing with hooks without bait.  
We rely on gratitude, conscience (which usually means a bad conscience), 
sentimentality, the occasional memorial fund for a fellow-student, the €10,000 
target at a milestone reunion.   
 
My few conversations with financially powerful graduates suggest the need for 
association with success.  Our typical graduates are successful people and want 
the assurance of professional competence and success, allied with the confidence 
that their investment will be lasting, not a short-tem fix, and will effect future 
change - I recall the disastrous impact on graduates of the emergency appeals of 
both the Nordic and the Adriatic Colleges when they were, it was feared, facing 
closure.  There is too the need, which is fundamental, to draw them in fully to the 
planning.   
 
There is too the need to acknowledge them. 
 
I give two examples that I have found personally affecting. 
 
Kari Blackburn, the daughter of AC’s first Deputy H ead, after AC, Cambridge 
and a First Class Honours Degree, took her first job teaching in a primary school 
in Tanzania.  From her early earnings she paid for a three-year-old boy to be 
brought to England for a vital operation.  Later she married a refugee from Idi 
Amin’s regime in Uganda.  She joined the BBC, became a rising star, led the 
African Service for several years of unparalleled success, was a key figure in the 
launch of Newshour, now the BBC’s flagship programme, doubling and then 
redoubling its audiences.  She went on to run the Central Bureau in Nairobi, 
with supporting offices across East Africa, with the Swahili service reaching 21 
million listeners.  From 2003 she was Regional Director for all of Africa and the 
Middle East.  Her tireless negotiations with governments and others led to the 
opening of hundreds of new stations and to the introduction of local FM 
frequencies when the short wave ceased to be available on cheap wireless sets.  
She died in 2007 in tragic circumstances. The BBC arranged her memorial 
service in one of London’s great churches.   Mark Byford, the Deputy Director 
General of the BBC, described her unquenchable energy, her inspirational 
leadership – she was, he said, for thirty years central to the BBC, the “mother of 
Bush House”, “one of the BBC’s all-time greats”, hers a vital chapter for the BBC 
as a whole.  There were long obituaries in the Times, the Daily Telegraph, the 
Observer, the Guardian.   When I submitted pieces for United World and the 
Atlantic College Journal, I was told: “We do not do obituaries.”  
 
After AC and an MBA from Harvard, Tarek Ben Halim b egan a dynamic career 
that took him to become a managing director of Goldman Sachs. In 2000 he was 
responsible for the $US 2 billion flotation of Turkcell, at the time the largest-ever 
initial public offering from an emerging market.   On the eve of the war in Iraq 
in 2003 he wrote in the Los Angeles Times: ''I am an Arab of Palestinian and 
Libyan descent, and I firmly believe that the Middle East needs relief from the self-
serving, unrepresentative governments that have, with few exceptions, ruled the 
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Arab world since the 19th century.'' He volunteered to serve with British forces, 
and took on the job of deputy director of private sector development with the 
Coalition Provisional Authority, hoping to use his experience at the top of 
international banking, and his knowledge of the Arab world, in the service of a 
new Iraq. Discovering that the US authorities wanted to dictate a programme of 
wholesale privatization without consulting Iraqis or paying any attention to 
Arab culture or Iraqi law, he resigned and started his own 'venture philanthropy 
fund' Alfanar (''lighthouse'' in Arabic), to promote democracy in the Arab world 
and to do what he thought Arab governments had long failed to do - help the 
poor. “Everyone has potential,” he said, “but not everyone has a chance.”  Tarek 
was married with Cynthia Oakes, an American from a liberal, Jewish 
background in New York, a combination that caused some confusion among 
their three children, one of whom once asked: ''Are we Muslim or Jewish?”  He 
replied that his children could be ''both, plus anything else''.  Muslims, Jews and 
Christians crowded into the mosque in London’s Regent’s Park to remember 
him at his funeral.  There were again long obituaries in the Times, the Daily 
Telegraph, the Observer, the Guardian.   In United World and the journal of 
Atlantic College:  “We regret to report the deaths of …. and of Tarek Ben Halim.” 
 
The UWC web site and many college web sites, including that of the Adriatic 
College, contain many excellent, impressive graduate C.V.’s.  They are 
legitimate, indeed essential tools in the presentation of our movement.  But 
recording and recalling and sharing among us the achievements of those who 
have passed on becomes more than a marketing device.  It is a moral duty and a 
human affirmation of our shared purpose.  I can entirely understand the 
problems posed by obituaries for the editors of the two journals I have named, 
but we must find a way and a place for them – and soon.  This is all part of the 
task I have already mentioned – that of creating a worldwide graduate identity 
and organisation.    
 
Finally, I ask the question: can we redefine our educational principles in modern 
language yet without jargon? 

Some years ago, Richard van de Lagemaat, a former Atlantic and Adriatic 
teacher, was making a study of Kurt Hahn and the United World Colleges.   He 
came up with his five C’s.  I suggested that he be invited to make a short 
presentation to the International Board, a suggestion that was not taken up, but I 
present and commend them to you now. 

��� �  Criticism: educating the intellect.  Developing understanding and problem 
solving skills, together with the virtues of sound judgement and constructive 
criticism. 

��� �  Creativity: educating the imagination.  Developing the ability to make 
connections and to experience the world in new ways. 

��� �  Challenge: educating the will.  Developing mental and physical courage and 
the ability to overcome one’s fears and limitations. 

��� �  Compassion: educating the emotions.  Developing the ability to identify with 
other people and the willingness to take action in order to help them. 

��� �  Contemplation: educating the spirit.  Developing the capacity for wonder and 
the sense that one is part of something greater than oneself.  
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A major problem facing the democratic nations today in international affairs is 
that of the relationship between conflict, regime change and state failure.  Add to 
this the knowledge that the 51 sovereign states of 1945 have grown (or 
fragmented) into over 200 today, and there is no remotely conceivable shortage 
of scope for international education.  There is no organisation in the world more 
suited to taking up these challenges than the United World Colleges, with their 
political-educational ideals, their proven success, their commitment to 
scholarship and merit selection, and their independence from the roles and 
activities of expatriate communities.  But the UWC will not retain (or regain) 
relevance without consultation with others in the field, without active dialogue 
with political leaders, and without re-engagement in future political challenges.  
Are we generating excitement among the world leaders? If not, why not� ��Such a 
task may appear immeasurably ambitious, even presumptuous.  Kurt Hahn, 
with his belief in students inspired by “resolute humanity”, would not have 
hesitated.  
 
And a final picture! 
 

 
 
This is a Dutch railway line.  No one knows how it got into this state.  The 
important thing is that the train was derailed, not where the line is deformed, 
but in the background of the picture.  A railway line is perhaps a bad metaphor 
for the UWC because our destination is not fixed in advance; but if we come to 
grief, it will be because, at some stage in our past, we have been casual, or 
perhaps just unlucky, in our engineering.  Our lines call for unremitting 
attention. 
 

David Sutcliffe 
 

 


